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RESOURCES AND ARTICLES 

 
It is tempting to think that we are well-versed in the life of Frederick Douglass since many of the achieve-
ments of his long and storied career as a writer, publisher, and activist are still frequently referenced and dis-
cussed. Much has been written, for example, about Narrative of the Life of Frederick Douglass, An American 
Slave, the autobiography that chronicles his birth into slavery (in approximately 1818 – records of slave birth 
dates were often not kept by their owners) and his subsequent escape at the age of 20 by using borrowed 
documents from a free Black sailor in Maryland in order to make his way north in 1838. He would publish two 
additional autobiographies, My Bondage and My Freedom (in 1855) and The Life and Times of Frederick 
Douglass (in 1881), which detailed – among many other highlights – his relocation to Rochester with his wife 
Anna and their four children. There he established a pro-abolition newspaper (The North Star), and would 
eventually work for the passage of the Fifteenth Amendment to the Constitution, which would state that the 
rights of citizens to vote cannot be denied “on account of race, color, or previous condition of servitude.” 
Douglass would eventually move his family to Washington, D.C. in 1870, where he would reside until his 
death from heart failure in 1895.  
 
Despite such a well-documented career, however, there is much about Douglass that is often under-
explored. He was, for example, a noted singer and violinist who would often, according to historian and 
Douglass neighbor Jenny Marsh Parker, serenade neighborhood children who would gather beneath his win-
dow on summer nights before “coming to the door and bowing his acknowledgement of their hearty ap-
plause.” Douglass was also a great admirer of photography and would rarely turn down a request to sit for a 
photographer. He would, in fact, frequently seek out photographers, as he believed that widely circulated 
images of Blacks projecting a sense of strength and confidence was one of the most potent resources for 
combating negative stereotypes of African-Americans. Douglass sat before so many cameras that he eventu-
ally became the most photographed American of the 1800s. Also regularly left out of discussions about 
Douglass is the series of political appointments he received from a succession of American presidents follow-
ing the passage of the Fifteenth Amendment, a rarity amongst African-Americans of the time – especially for-
mer slaves. Douglass would go on to enjoy an audience with nearly every president, beginning with Abraham 
Lincoln, in the second half of the 19th century. 
 
While much has been made of Douglass’ gifts as a writer and journalist, such as his use of vivid imagery to 
enhance his point, a significant portion of his writing was fueled by a deep sense of anger and frustration 
over the horrors of slavery and the American population’s continued reluctance to address the far-reaching 
results of the practice. “I say,” Douglass wrote, “let him place himself in my situation – wanting shelter, and 
no one to give it – wanting bread, and no money to buy it – and, at the same time, let him feel that he is pur-
sued by merciless men-hunters, and in total darkness as to what to do, where to go, or where to stay – I say, 
let him be placed in the most trying situation – then, and not till then, will he fully appreciate the hardships of 
the toil-worn and whip-scarred fugitive slave.” And yet, he also repeatedly displayed a capacity for compas-
sion and forgiveness. In late 1857, Douglass corresponded with Hugh Auld, the slave owner from whom he 
escaped. In the letter, Douglass asks after Auld’s children and wife, expresses love for the family, and states 
that – had they both been free men – Douglass “could have lived with you during life in freedom.” 

 
Douglass’ ability to offer forgiveness to those he believed had wronged him was extended 

Frederick Douglass: Beyond Slavery 

CONTINUED... 
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not only to those former adversaries but, also, to those closest to him – including Susan B. Anthony, his 
friend for nearly half a century. While both of them sought the abolition of slavery and believed in 
suffrage rights for all citizens, they often differed on which tactics to employ – should they use a more 
confrontational approach, as Anthony sometimes advocated? Or was a more diplomatic method, as 
Douglass would argue, the better tool? Their points of view came into sharpest contrast over the pas-
sage of the Fifteenth Amendment. Douglass’ beliefs were informed by his years as a slave, as well as 
the difficulties encountered in the north as a free Black man, while Anthony’s argument grew from her 
experiences of receiving unequal treatment based on her gender, primarily in matters of political and 
financial independence. Their division hinged on the wording of the Amendment, as Douglass believed 
that they could not garner enough political support for both Blacks and women to get the right to vote 
and, therefore, Black males should receive suffrage first, at which point they would then begin to tire-
lessly advocate for suffrage for women. This division would lead to lengthy periods of stress on their 
friendship. It would not, however, end the relationship. If anything, it seemingly strengthened it, as 
Douglass enjoyed the companionship of people who openly challenged him and appreciated the rigors 
of a good debate. 
 
Douglass’ legacy is still felt throughout the country. His quotes are frequently used in the name of so-
cial justice causes, his books and essays are often found on required reading lists for students, a num-
ber of neighborhoods, parks, and streets have been named in his honor in Boston, Baltimore, and New 
York City (to name just a few), and Cedar Hill –his former residence in Washington, D.C. – is a registered 
National Historic Site. Douglass’ presence is even more keenly felt in his adopted hometown of Roches-
ter. The Frederick Douglass–Susan B. Anthony Memorial Bridge, for example, was completed in 2007. 
The two main concourses at the Rochester International Airport are also named, respectively, for 
Douglass and Anthony. The Frederick Douglass Community Library was dedicated in March of 2016, as 
is certainly fitting for a man with such a deep belief in the power of words. The library, as well as the 
elementary school next to which it stands, were once the site of Douglass’ first farmland residence in 
Rochester, a fact noted by a prominent marker. Douglass’ influence, it seems, remains as much a part 
of Rochester – and American –society as ever. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Rhyner, Lara. “The Agitators Discovery Guide.” Geva Theatre Center, 2017. 
 

Photographs of Douglass as a young and an old man 
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Rhyner, Lara. “The Agitators Discovery Guide.” Geva Theatre Center, 2017. 
 
 
 

Biographies 
Susan B. Anthony: “I Am Greatly Encouraged” 

 
Similar to Frederick Douglass, her friend for nearly fifty years, much is known about the life and accom-
plishments of Susan B. Anthony, and the facets of her very public work on behalf of (amongst other 
social and political concerns) women’s suffrage and the abolition of slavery. There is a large body of 
work documenting Anthony’s tireless push for the rights of all citizens to have a say in the creation and 
implementation of the laws that govern them. Anthony’s upbringing in the Quaker faith, which 
stressed the principle, said Anthony biographer Rheta Childe Dorr, “that there is no sex in souls [and] 
that Quaker women had a voice and a vote in secular matters affecting the congregations” would sig-
nificantly influence Anthony’s work. Much has also been written and discussed regarding Anthony’s 
participation in the temperance movement of the late 1840s and early 1850s. It was at a Sons of Tem-
perance convention in Albany where, as Anthony rose to speak, she was told by a male member that 
she and the other women had been “not invited there to speak, but to listen and learn.” This experi-
ence would lead to Anthony’s ardent belief that only by securing an equal say at the ballot box would 
women truly be heard by male legislators, thus resulting in full political and economic power for wom-
en – a goal she would work towards until her death from heart disease and pneumonia in 1906. 
 

In spite of the significant amount of documentation regarding Antho-
ny’s social and political efforts, many details of her life are not fre-
quently afforded as much attention. Unlike Douglass, for example, 
who was separated from his mother and siblings at a very early age as 
a result of their enslavement, Anthony enjoyed a close relationship 
with her immediate family – a situation which would create a source 
of strength from which she would draw support over the years. Part 
of the family’s closeness came from their experience with bankruptcy 
following the loss of their once-successful textile mill, as a result of 
the financial panic of 1837. Anthony was not only impacted by the 
family’s economic ruin but, also, by the knowledge that even though 
money had been left to her mother Lucy as an inheritance, she was 
unable to access it by law. Instead, Lucy’s brother, Joshua, claimed the 
money and used it to buy back some of the items lost by Anthony’s 
family in the bankruptcy. This lack of monetary independence instilled 
in Anthony a fervent belief that “woman must have a purse of her 

own” if she was to enjoy true freedom. The reference to a purse might also be considered a nod to An-
thony’s preference for fine clothing and accessories (such as her famous alligator purse), when she 
could afford it. Her insistence on financial liberation was equally informed by her time as a school 
headmistress, where she discovered that her compensation was only 25% of what was offered to male 
teachers at the same school for comparable duties. 

 
Anthony’s need for her unfettered independence could be seen from a young age. She was an early 
and voracious reader who could write by the age of five and demanded, a few years later, to be taught 
long division – a technique thought too advanced for women at the time. These desires were encour-
aged in the Anthony household, particularly by her father who, wrote Dorr, “believed in giving sons 
and daughters the same advantages. In Susan, he saw ability of a high order and that same courage, 

A Portrait of Susan B. ANthony 
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persistence, and aggressiveness which entered into his own character, [and] gave her financial backing when 
necessary, moral support upon all occasions, and was ever her most interested friend and faithful ally.” An-
thony’s family’s support would play a crucial role in her work, as she often traveled alone under inhospitable 
conditions (such as speaking in rural areas about abolition and suffrage, where she often functioned as the 
day’s sole entertainment for the locals – frequently receiving verbal abuse for her efforts). 
Anthony could also exhibit a reckless streak; she regularly set out on speaking tours without sufficient funds 
to sustain her, or established plans for a place to rest along the way. For all of Anthony’s work, and the many 
organizations to which she belonged, she seldom held a top position, usually assuming supporting or admin-
istrative roles. She believed that her gifts for engagement were best suited for the needs of advancing her 
causes in a more direct and one-on-one (or one-on-a-crowd, as was often the case) fashion. Anthony under-
stood that ending slavery and securing the vote for free African-Americans and women were such monu-
mental societal changes that they might only occur incrementally and, as a result, she developed a strategy 
of asking for what she wanted, accepting the invariably compromised counteroffer, and using the small gains 
as building blocks for the next advance. 
 
While Anthony’s family provided a great source of comfort to her, she elected to remain unmarried (a rarity 
for the time), choosing, instead, to forgo her own romantic possibilities in order to combat the notion that 
the “conditions of life, which any man of spirit would sooner die than accept, are not only endurable to 
woman, but are needful to her fullest enjoyment.” Her decision was not, however, due to a lack of options, 
as Anthony had a number of suitors over the years and contemplated several marriage proposals. Part of An-
thony’s decision may have been based on the fact that, had a marriage resulted in children, she would have 
had little legal say in how they were raised, as was common for the time. After being told by a minister that 
she was “too fine a physical specimen of woman to be doing such work as this; You ought to marry and have 
children,” Anthony replied that it was “a much wiser thing to secure for the thousands of mothers in this 
state the legal control of the children they now have, than to bring others into the world who would not be-
long to me after they were born.” 
 
Not unlike Douglass, her friend and sometime adversary, Anthony was a firm believer in the power of discus-
sion when she encountered people whose beliefs and opinions differed from her own. This preference for 
debate and conversation, however, would be tested throughout her life and career but, perhaps, not more 
so than in her disagreements with Douglass over the wording, and subsequent passage, of the Fifteenth 
Amendment, which would prohibit the denial of voting rights to any American citizen “on account of race, 
color, or previous condition of servitude.” Anthony and her supporters lobbied vociferously for the Amend-
ment’s protective language to include gender as well. Douglass, although a vocal supporter of women’s 
suffrage, contended that while “woman has as good a right as we have to the exercise of suffrage, we cannot 
grant, even as a matter of rhetoric or argument, that she has a better claim to it.” Anthony’s counter for 
voting rights for all was equally strong: “Men, their rights, and nothing more; Women, their rights, and noth-
ing less.” Following the passage of the Fifteenth Amendment, Douglass and Anthony continued their friend-
ship, which included several periods of strained relations. Anthony, despite her deep disappointment in its 
wording, was still heartened by the advances that had been made, stating that “the grandest work that a 
mortal can accomplish is to get talking, and thereby stir people up to do something. You don’t think much of 
this talking; I tell you it makes everything in the world. First comes talk, then in due time will come action and 
revolution. After twenty years of earnest work in this cause, I am greatly encouraged.” 
 
    Rhyner, Lara. “The Agitators Discovery Guide.” Geva Theatre Center, 2017. 
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Historical Timeline 
 

CONTINUED... 

Susan B. Anthony’s Life 
 
1820 - Born February 15th to Quaker parents. 
 
1845 - The Anthony family moves to Rochester, 
NY.  Her parents host abolitionist gatherings. 
 
1846 - Begins teaching at Canajoharie Academy. 
 
1851 - Meets Elizabeth Cady Stanton at The Anti-
Slavery Convention in Syracuse. 
 
1852 - Establishes the Women’s New York State 
Temperance Society with Stanton. 
 
1856 - Takes an official role for the American Anti-
Slavery Society. 
 
1857 - Attends the New York State Teacher’s Con-
vention and calls for increased access in education 
for women and African–Americans. 
 
1866 - Establishes the American Equal Rights Asso-
ciation with Stanton. 
 
1869 - Organizes the National Women Suffrage As-
sociation with Stanton. 
 
1872 - Votes illegally in the presidential election, 
arrested and eventually fined $100.00. 
 
1905 - Meets with Theodore Roosevelt to discuss 
an amendment for women’s suffrage. 
 

1906 - Gives her “Failure Is Impossible Speech.”  
Dies March 13th at her home in Rochester, NY.

 United States History 
 
1837 - Oberlin College enrolls women creating the 
first coeducational college in the United States. 
 
1848 - Declaration of Sentiments is signed by 
attendees of the first women’s rights convention in 
Seneca Falls, New York. 
 
1850 - The first National Women’s Rights Conven-
tion is held in Worcester, Massachusetts.  
 
1869 - The territory of Wyoming passes the first 
women’s suffrage laws. 
 
1890 - The National American Women Suffrage As-
sociation is formed. 
 
1893 - Colorado is the first state to grant women 
the right to vote. 
 
1896 - The National Association of Colored Women 
is formed. 
 
1903 - The National Women’s Trade Union League 
is established with the goals of improved wages 
and working conditions.  
 
1920 - The 19th Amendment is signed into law.   
 
 
 
 

 

 

 

Timeline of Events 
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Jennifer Parker— Falcon Ridge Middle School 

Frederick Douglass’s Life 
 
1818 - Born into slavery in Maryland. 
 
1829 – Taught the alphabet and later teaches himself 
to read. 
 
1836 - Attempts to escape slavery for the first time. 
 
1838 - Escapes from slavery and goes to New York 
City. 
 
1841 - Speaks at an Anti-Slave Society Convention in 
Massachusetts. 
 
1845 - Publishes Narrative of the Life of Frederick 
Douglass, An American Slave. Goes to England on a 
lecturing tour. 
 
1846 - Becomes legally free when British supporters 
purchase his freedom. 
 
1847 - Moves his family to Rochester, NY. 
 
1848 - Attends first Women’s Rights Convention in 
Seneca Falls, NY. 
 
1857 - After years of protest from Douglass, Roches-
ter, NY public schools desegregate. 
 
1861 - Calls for the use of Black troops to fight for the 
Union in the Civil War. 
 
1863 - Recruits for the 54th Massachusetts Infantry. 
 
1874 - Named president of Freedman’s Saving and 
Trust Company. 
 
1877 - Appointed U.S. Marshall of the District of Co-
lumbia.  
 
1895 - Dies on February 20th at his home in Washing-
ton, D.C. 

United States History 
 
1831- Nat Turner stages revolt against slavery. 
 
1854 - Kansas-Nebraska Act nullifies the Missouri 
Compromise. 
 
1857 - Dred Scott v. Sandford is heard in the U.S. Su-
preme Court. 
 
1859 - John Brown organizes a raid on Harpers Ferry. 
 
1861- American Civil War begins. 
 
1865 – American Civil War ends.  13th Amendment is 
ratified. 
 
1865 - Freedmen’s Bureau is established. 
 
1866 - Ku Klux Klan founded. 
 
1868 - Ratification of the 14th Amendment to the U.S. 
Constitution. 
 
1870 – Ratification of the 15th Amendment to the 
U.S. Constitution. 
 
1877 - Reconstruction ends. 
 
1896 - Plessy v. Ferguson advances the “separate but 
equal” doctrine, which will be overturned by the U.S. 
Supreme Court in 1954. 
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Activity 1: Read, Research, Discuss 
 
To the Teacher: Have students read through the timelines and highlight the events they consider most important to 
the struggle for equal rights in the United States. Have students discuss the questions in pairs or small groups.  
 
Discussion Questions: 
 
 1. What events did you highlight and why? 
 
 2. What purpose does these timelines serve? How do they help you understand this period in  
 history? 

 
3. In addition to the events selected for the timelines, what other events could have been included? 
 
4. Why did the author select these particular beginning and ending dates for the U.S. History time

 lines? Would you have chosen different dates? 
 
5. What do the events in the timeline tell you about issues of equality in the United States during the  19th 

Century?  What groups are missing from the timeline?  When did these groups gain equal  rights? 
 
Sources Used 

Susanbanthonyhouse.org. (2018). Susan B. Anthony House: Timelines. [online] Available at: http://
susanbanthonyhouse.org/timeline.php [Accessed 13 Aug. 2018]. 
 
Susan B. Anthony. (2018). Timeline. [online] Available at: https://susanbrownwellanthony.weebly.com/timeline.html 
[Accessed 13 Aug. 2018]. 
 
Susan B. Anthony. (2018). Timeline. [online] Available at: https://susanbrownwellanthony.weebly.com/timeline.html 
[Accessed 13 Aug. 2018]. 
 
Digital History. (2018). Digital History. [online] Digitalhistory.uh.edu. Available at: http://www.digitalhistory.uh.edu/
exhibits/douglass_exhibit/douglass_timeline.html [Accessed 13 Aug. 2018]. 
 
Math.buffalo.edu. (2018). Timeline of Frederick Douglass and family. [online] Available at: http://math.buffalo.edu/
~sww/0history/hwny-douglass-family.html [Accessed 13 Aug. 2018]. 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 
CONTINUED... 
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Activity 2: Historical Perspective 
 
To the Teacher: In groups, have students research the following historical events and develop an annotated time-
line.  Assign students to either the Women’s Rights or Civil Rights lists. 
 
Women’s Rights 
 

1. Abigail Adams’ “remember the ladies” (1776) 
2. Declaration of Sentiments (1848) 
3. 14th Amendment (1868) 
4. 19th Amendment (1920) 
5. Rebecca Latimer Felton of Georgia appointed to the U.S. Senate (1922) 
6. Equal Pay Act (1963) 
7. Civil Rights Act (1964) 
8. Executive Order 11375 (1967) 
9. Title IX (1972) 
10. Corning Glass Works v. Brennan (1974) 
11.  

Other suggested events: Jeannette Rankin elected to serve in the U.S. House of Representatives (1916), Roe v. Wade 
(1973), United States v. Virginia (1996), Women’s March (2017) 
 
Civil Rights 
 

1. 14th Amendment (1868) 
2. Plessy v. Ferguson (1896) 
3. Creation of the NAACP (1909) 
4. Brown v. Board of Education (1954) 
5. The murder of Emmett Till (1955) 
6. Montgomery Bus Boycott (1955) 
7. Little Rock Nine (1957) 
8. Greensboro Sit-ins (1960) 
9. March on Washington (1963) 
10. Civil Rights Act (1964) 
11. Voting Rights Act (1965) 
12.  

Other suggested events: the creation of the Southern Christian Leadership Conference (SCLC, 1957), the creation of 
the Student Nonviolent Coordinating Committee (SNCC, 1960), James Meredith enrolls at the University of Mississip-
pi (1962), ratification of the 24th Amendment to the Constitution (1964), Watts Race Riots (1965), Loving v. Virginia 
(1967) 

Jennifer Parker— Falcon Ridge Middle School 
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The Agitators is a play about agitating others to fight for equal rights. In the play, Frederick Douglass states, “Agitation 
is the spark to the fire of all change.” Susan B. Anthony and Douglass advocated for equal rights by agitating other citi-
zens, government officials and fellow citizens who had power. Agitators in the 21st century continue speak out against 
inequality. With the help of social media, civil rights activists agitate on an international platform to fight inequality 
around the world. 
 
One of the most globally recognized civil rights movements today is the #metoo movement. Within the last year, wom-
en in the United States and other countries have shared their stories as victims of violence in the workplace, at school, 
or in their personal lives. The agitators of #metoo are many. Below are just a few of them. 
 
Tarana Burke  
After a young Black girl described the violence she experienced at home, Tarana Burke created the organization 
#metoo in 2006. Burke knew that help and resources for women of color are more limited than they are for white 
women. She founded me too—an organization that provides emotional, physical, and legal support for women and 
girls who are Black. The goal of her act of agitation is to expand the organization to help all minorities, supporting survi-
vors who will be able to stop and prevent acts of violence from happening. On using the phrase “me too,” Burke ex-
plains, “It was a catchphrase to be used from survivor to survivor to let folks know that they were not alone and that a 
movement for radical healing was happening and possible.” 
 
Alyssa Milano 
As an actress and survivor of workplace violence, she is one of 80 actresses who is accusing one film producer of har-
assment and abuse. In October of 2017, she was frustrated that media attention was still given to perpetrators of vio-
lence against women rather than the victims. At the suggestion of a friend, Milano took to Twitter, asking women to 
share their stories as victims of violence using #metoo. Milano says of #metoo, “This is an amazing way to get some 
idea of the magnitude of how big this problem is.” Milano’s request created a global network of agitators, spreading 
across social media and 40 countries. Because of Milano, agitators spoke up in homes, schools, government, and the 
workplace 
 
Shonda Rhimes 
Along with fellow actresses Reese Witherspoon, America Ferrera, Eva Longoria, lawyers Nina L. Shaw and Tina Tchen, 
and three hundred others, Rhimes developed a spin-off of #metoo called Time’s Up. In a Twitter post, Rhimes wrote, 
“Time's Up on silence. Time's Up on waiting. Time's Up on tolerating discrimination, harassment and abuse.” The 
movement agitates by providing legal counsel to female migrant workers who want to seek justice for harassment and 
abuse in the work force. The organization works with the National Women’s Law Center, the Equal Opportunity Com-
mission, and the Equal Rights Advocates. Combined, they provide $13 million for victims who take their crimes to court 
and seek stricter laws for companies and industries that allow violence to continue in the workplace.  
 
Beverly Kim 
A veteran chef for over 10 years, Beverly Kim is the chef and co-owner of the Korean-American restaurant Parachutes 
in Chicago, Illinois. Kim agitates the world of restaurants. Since #metoo began, she has spoken out in interviews and 
written essays on the treatment of women in the food industry. She argues that women who are chefs, servers and 
waitstaff are forced into silence regarding harassment in restaurants. “What has been challenging is the acceptance of 
‘This is how it is, this is how restaurants are, and you’ve got to deal with it or you’re out.’” Her goal is enabling  women 
who are chefs and waitresses to report harassment without the risk of being fired or removed from the world of food 

Agitators of Today: #metoo 

CONTINUED... 
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permanently.  
 
These women have been influential in agitating the #metoo movement. Just as Frederick Douglass and Susan B. Antho-
ny agitated others for the right to vote, these women agitate for a safe place for women to live and work.  
 
Post-Reading Questions 
1. Can you think of agitators of any race, sex, or gender who have spoken out against unequal rights?  
2. What other recognized civil rights movements are happening in the U.S. or other parts of the world? For what are 
they fighting? 
3. Do you consider yourself an agitator? If so, who and for what do you agitate? 
 
Further Exploration 
1. Choose a current civil rights movement.  
2. Research an agitator participating in it. 
3. Write a brief biography about your chosen agitator, including information about their motivation, hopes and goals,       
what they have done, and a quote about their work. 
4. Create a brief presentation on your chosen individual to share with the class. 
 
Below is a list of some of the active movements today along with examples of agitators within these groups. Options do 
not need to be limited to this list only. 

 
 
Sources 
 
Buckley, Cara. “Powerful Hollywood Women Unveil Anti-Harassment Action Plan.” The New  

York Times, 1 Jan. 2018, www.nytimes.com/2018/01/01/movies/times-up-hollywood-women-sexual-
harassment.html. 

Burke, Tarana. Metoomvmt.org, metoomvmt.org, accessed 25 July 2018.  
Dampier, Cindy. “How Chicago’s Top Women Chefs Fight Sexual Harassment: ‘It’s  

Disconcerting, the Things that Still Go On in the Kitchen.” The Chicago Tribune, 18 Jan. 2018, 
www.chicagotribune.com/dining/ct-food-women-chefs-sexual-harassment-0121-story.html. 

Garcia, Sandra E. “The Woman Who Created #metoo Long Before Hashtags.” New York Times,  
20 Oct. 2017, www.nytimes.com/2017/10/20/us/me-too-movement-tarana-burke.html.  

Selvam, Ashok. “Chicago Chefs Speak Up About Sexual Harassment in the Restaurant Industry:  
Diana Davila, Sarah Grueneberg, Beverly Kim, and Alpana Singh Sound Off.” Chicago Eater, 18 Jan. 2018, chica-
go.eater.com/2018/1/18/16905164/chicago-restaurant-sexual-misconduct-harassment-women-panel. 

Shondaland Staff. “Time’s Up on Tolerating Sexual Harassment: Hundreds of Powerful Women  
Launch ‘Time’s Up,’ A New Initiative to Fight Workplace Inequality and Abuse.” Shondaland, 1 Jan. 2018, 
www.shondaland.com/act/a14526494/times-up-sexual-harassment-shonda-rhimes.  

Movement Agitators 

Women’s Rights Emma Watson 

Mai Khoi 
Hillary Clinton 

Ai-jen Poo 

Amy Poehler 
Malala Yousefzai 

Black Rights Tarana Burke 

Marai Larasi 
Marley Dias 
John “Legend” Stephens 

Shaun King 

Kareem Abdul-Jabbar 

LGBTQ Rights George Takei 
Kat Blaque 

Ellen Degeneres 
Billie Jean King 

Michelle Gonzalez 

Immigration Rights Behrouz Boochani 
Marisa Franco 

Sophie Cruz 

Monica Ramirez 

Fernando Lopez 

Yohan Garcia 
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On February 14, 2018 when 14 students and 3 of their teachers were massacred by an assault rifle-wielding gunman, 
Stoneman Douglas High joined Columbine, Sandy Hook and the endless litany of American schools ravaged by gun 
violence. By February 17th, its survivors had taken charge of their story, transforming themselves from traumatized 
victims into powerful agents for change. At an emotional press conference, SDH senior Emma Gonzalez wrote and 
delivered a blistering speech that, in just 12 minutes, cut through the political hypocrisy which has allowed the NRA 
to block gun control in America for over 40 years, leading the electrified crowd to answer each absurd excuse for in-
action with a louder cry of “WE CALL BS!” #NeverAgain, they promised, and they made the world believe them.  

 
In interviews Gonzalez and fellow theater student David Hogg were calm, eloquent and well-prepared. As students of 
political history, they knew their window for action was tiny, and they weren’t about to let it close. They set their 

sights, not just on the NRA, as others have done, but on specific 
politicians who have received its financial backing. Hogg con-
fronted Senator Marco Rubio at a televised town hall meeting, 
repeatedly pressing him to pledge to quit taking money from 
the NRA while Rubio dodged and weaved, visibly uncomforta-
ble. Marches on Washington, D.C. are usually planned at least a 
year in advance; within just 5 weeks, the students led the 
March for Our Lives, joined by millions around the world. Six 
months later, they’ve started their own gun control Political 
Action Committee; Hogg and his sister have written a best-
seller, #Never Again: A New Generation Draws the Line; and 
they’ve created a coalition of student activists currently touring 
the country in a get-out-the-vote effort called Road to Change, 
aimed at the 2018 midterm elections. 
  
Ironically, they borrowed many of these tactics from the Tea 
Party Movement that made Rubio a star. After Barack Obama’s 
2008 victory gave the Democratic Party Control of the White 
House and cemented its majorities in Congress, this conserva-
tive movement sprang up in small chapters across the U.S. to 
“take their country back.” Using techniques popularized on so-

cial media to mobilize large groups quickly, they filled their local 
town hall meetings with angry opposition to “Obamacare.” They shared these videos online, amplified their reach on 
conservative media, and combined the voices of small, local groups into a national roar. In 2008 most U.S. media de-
clared the Republican Party all but dead. By 2014, because of the Tea Party’s massive midterm election victories, Re-
publicans had won back not only both houses of Congress, but a majority of state houses across the U.S. So far, they 
have been more effective at tearing down “big government” than building something to take its place. Seeing this, 
the Parkland students want to do more than tear down the NRA and its enablers; they want to build a powerful coali-
tion for creating lasting cultural transformation.  
 
Conventional wisdom says that history is made by strong, individual leaders, and Gonzalez and Hogg knew the media, 
hungry for simple stories, would anoint them as the go-to spokespeople for school shootings if that’s what they 
wanted. But their poise and eloquence also marked them as fair game to the gun lobby. Hogg and his family have 
received death threats from NRA supporters, and the other students have been targeted on social media, threat-

Emma Gonzalez during an interview 

Young Agitators of Today 

CONTINUED... 
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ened, and smeared by prominent conspira-
cy groups as “crisis actors.” More im-
portant even than their personal safety, 
though, they also realized they had a much 
larger story to tell than their own or their 
school’s. They want to connect the rela-
tively rare issue of school mass shootings 
to the invisible and pervasive gun violence 
affecting less affluent students across 
America every day. So far they’ve been just 
as effective at sharing the spotlight as seiz-
ing it, prominently featuring student activ-
ists from these communities to make this 
point in their own words.  Instead of just 
apologizing for the relative privilege of 
most students at their school, they’re 
wielding it for maximum leverage. After 
the recent Santa Fe High School shooting, the 
Parkland students offered support while clearly deflecting requests from the media to comment, texting “We would 
like for them to tell their story,” and “If you wanna talk to someone, please go to Texas.” Joining Black Lives Matter 
activists and students at a peace rally against general gun violence in Chicago, “they insisted on speaking to the media 
only in tandem with a [local] kid” recognizing that “the press was biased toward the privileged children of Parkland... 
and to [relatively rare] school shootings, instead of focusing on the coalition they were trying to build, in which every 
gun death was equal in its tragedy and emergency, no matter the cause or context.”  Though Emma Gonzalez was in 
attendance, she sat to the side and silently listened as young people from Chicago told their own story. (1) 
 
This kind of intersectionality between allies is a concept the founders of Black Lives Matter have embodied since its 
humble origins as a twitter post in 2013. On July 13, 2013 immediately after George Zimmerman was acquitted of 
murdering 17-year-old Trayvon Martin, a young activist named Alicia Garza tweeted, “Black people, I love you. I love 
us. Our lives matter, Black lives matter.” Another young activist, Patrisse Khan-Cullors, shared the tweet and added 
the hashtag #blacklivesmatter, giving birth to a movement that quickly spread around the world. Between February 
2103 and March 2016, #blacklivesmatter was tweeted almost 11.8 million times. Together with Opal Tometi, they 
founded Black Lives Matter as a national organization with locally run chapters across America. They’ve organized 
marches, including the 2015 March to Ferguson, and created rapid response teams to video and protest police mis-
conduct wherever it occurs, spreading the word via text message to their followers to peacefully “shut down” police 
precincts, the Mall of America, interstates, city halls and entire downtowns with their chants of “Hands up, Don’t 
Shoot” “Say her name: Sandra Bland.” “I am Michael Brown.” and “Whose streets? Our streets!” Less prominent is 
the story of its open embrace of all the diverse communities affected by the issue of gun violence. In addition to be-
ing young women of color, Cullors and Garza are both out and proud members of the LGBTQ community and both 
are married to transgender immigrants. BLM chapters across the country have followed their welcoming example, 
embracing diversity as a source of strength. These 21st century agitators showed the Parkland students how to “flip 
the script,” transforming what can appear to outsiders as weaknesses into superpowers: “lack of leadership” is actu-
ally an intentionally decentralized model of organization which serves as a structural safeguard against burnout, back-
lash and targeting by law enforcement; “scattered” focus is actually systemic and holistic, a more sophisticated type 
of messaging that involves, not just individual pieces of legislation, but entire platforms for action. (https://
policy.m4bl.org/platform/)  
 
Although Garza, Cullors and Tometi have grown Black Lives Matter from a hashtag into a global network, they’re fine 
with the fact that the world at large doesn’t know their names. Like the Parkland students, they’ve happily stepped 
aside to make us remember the litany of names of their real leaders: Trayvon Martin, Michael Brown, Freddie Gray, 

CONTINUED... 

March for Our Lives Rally in Boston 
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Philandro Castile, Sandra Bland, and too many others, in order to prevent new ones from being added to the list. Like 
the Parkland students and dozens of examples of 21st century political activism, from the Arab Spring and #Fightfor15 
to the #MeToo movement, they are examples of “people power,” sharing more in common with the bottom-up politi-
cal structure, decision-making process and ethos created around #OccupyWallstreet than political parties and tradi-
tional organizations like the NAACP. “We are the 99 percent” is a cry you’ll hear at all of these rallies. They won’t wait 
to be handed a social platform; they will create their own. They will vote and campaign and run for office themselves, 
but they realize history is not just made by politicians, media celebrities, and strong individuals, but by masses of peo-
ple from widely varied backgrounds gathering joyously in the streets with music, dancing, and a spirit of radical inclu-
sion, shouting to the world that “This is what democracy looks like!”  
 

 
https://www.newyorker.com/news/dispatch/launching-a-national-gun-control-coalition-the-parkland-teens-meet-
chicagos-young-activists  
 
For further reading and information: 
https://marchforourlives.com/ 
 
https://blacklivesmatter.com/ 
 
https://www.nytimes.com/2018/05/15/magazine/when-does-a-moment-turn-into-a-movement.html 
 
http://www.pewinternet.org/2016/08/15/the-hashtag-blacklivesmatter-emerges-social-activism-on-twitter/ 
 
https://www.vanityfair.com/news/2012/02/occupy-wall-street-201202  

CONTINUED... 
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Intersectionality: 
The Unheard voices in The Agitators 

In The Agitators, Frederick Douglass and Susan B. Anthony speak out against unequal rights for Black peo-
ple and women, working as both allies and rivals. However, there are two important characters in the 
play that are never seen or heard: Douglass’ mother and his wife, Anna. And while their rights are often 
discussed, they are ultimately silenced because they belong to more than one oppressed group. 
 
Intersectionality acknowledges that small minority groups exist inside of a larger minority. For example, 
although the two silenced characters are both Black, they are not Black men. Within the minority treat-
ment of women in general, Black women become a smaller minority group, creating more complex issues 
of discrimination than those that confront white women. Through these silent characters, the play shows 
two different ways intersectionality creates unique disadvantages for women who are Black. 
 
“Your Skin Will Save You” 
Perhaps the best example of intersectionality is Douglass’ mother. As a slave, his mother is whipped and 
raped. Her children are sold to other slave owners and she is forced to be separated from her family.  
 
Anthony argues that violence against white women is equal to that of women who are Black: both “have 
been beaten and raped without recourse.” Frederick Douglass argues that violence against Black women 
is far greater than it is against white women, stating that the violence against a Black woman exists “not 
because she is a woman, but because she is Black.” His argument points out the intersectionality between 
race and sex that Black women must face. Women who are Black suffer from more violence because of 
sexism in addition to racism.  
 
“She Gave Everything” 
Douglass’ wife is mentioned five times throughout the play, but is 
never seen or heard. A friend to Anthony and a dedicated wife and 
mother,  Anna represents everything Anthony is fighting to change. 
The rights Anthony is fighting for would help women achieve inde-
pendence from men and family roles. Anthony believes Anna is a 
woman who is forced into a role she may not want, overworked and 
undereducated because of it, suggesting that she functions only as 
Douglass’ maid.  
 
In the play, Douglass sees Anna as “equally important” in their fight 
for equal rights. Freed Black men and women could still be arrested 
just for being Black. They could still be beaten or killed by lynching. 
Their homes could be destroyed. Anna’s rights mean she is able to 
raise a family without the risk of it being torn apart. Black women’s 
rights look different because they are also fighting for the right to 
keep their families safe. 
 
“It Will Cost You” 
Douglass accepts help from those opposed to women’s rights. Anthony seeks help from those opposed to 

Photo of Anna Murray-Douglass 
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Black people’s rights. These compromises create a permanent divide in their fight for equal rights and a 
greater disadvantage for women who are Black. At the end of the play, women still do not have the right 
to vote. Anthony fails to see the influence of intersectionality until she fires her destitute, white stenog-
rapher when she chooses not to scribe for Ida B. Wells, saying, “I do not write letters for any colored 
person.” Ultimately, the stenographer’s refusal to work for Wells is not because of her sex; it is because 
she is Black.  
 
Frederick Douglass shows the lasting effects of intersectionality, through the silencing of his mother and 
Anna. Susan B. Anthony strives toward equal rights for women. But because she is unable to see how 
race impacts women who are not white, Black women in the play are ultimately left behind and silenced.  
 
 
Post Reading Questions 
1. What are some lasting consequences of compromises? 
2. What are modern examples of intersectional silencing? 
3. How do Black women continue fight for Anna’s rights in 2018? 
4. How might intersectionality impact women of color in today’s women’s rights movement? 
5. How could people work to support intersectional minorities? 
 
 
Sources 
 
Morehead, Elizabeth and Margaret Hennessy. “At The Crossroads of Intersectional Feminism.”  

New America, 24 Aug. 2017, www.newamerica.org/weekly/edition-174/crossroads-intersectional
-feminism/ 

Crenshaw, Kimberle. “Demarginalizing the Intersection of Race and Sex: A Black Feminist  
Critique of Antidiscrimination Doctrine, Feminist Theory, and Antiracist Politics.” Feminist Legal 
Theory: Reading in Law and Gender. Edited by Katharine T. Bartlett and Rosanne Kennedy, Taylor 
and Francis, 1991.  

Hall, Kia M. Q. “A Transnational Black Feminist Framework: Rooting in Feminist Scholarship,  
Framing Contemporary Black Activism.” Meridians, Vol. 15, No. 1, #BlackGirlActivism: Exploring 
the Ways We Keep Coming Through the Storm, Duke University Press, 2016. DOI: 10.2979/
meridians.15.1.06 

Maggie Quam—Hmong College Prep 
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Scenes to Read Aloud 
Civil Discourse 

 

In The Agitators, Frederick Douglass says, “Nothing changes if people are not talking about it.” Over the 
course of the play, he and Susan B. Anthony talk at great length about the challenges they face . Though they 
share a common goal – equal rights for all Americans – they do not always agree on the method for achieving 
it. 
 
Directions: As you read the following scene, notice how Douglass and Anthony communicate with one another 
when they disagree. Use the questions at the end to spark discussion. 
 
FREDERICK: Tonight, I am going to introduce a resolution that calls for the American Equal Rights Association 
to give its unequivocal support to the Fifteenth Amendment. 
(SUSAN stops. It is as though she has been punched in the stomach.) 
 
SUSAN: I…I do not understand. 
This is the American Equal Rights Association. Our sole purpose is to secure universal suffrage. 
It is not the Black Men’s Rights Association. 
Nor is it the Women’s Rights Association. 
It is the American Equal Rights Association. 
 
FREDERICK: Yes, but – 
 
SUSAN: The Fifteenth is a constitutional amendment that disenfranchises half of this country. 
It is the opposite of our mission. 
I do not even know what to say to such a despicable suggestion – what shall you have me say? 
 
FREDERICK: That you will stand with me. 
(SUSAN cannot believe her ears. Beat) 
Will you stand with me? 
 
SUSAN: You cannot be serious. 
 
FREDERICK: This in-fighting of the AERA has hurt the chances of the Fifteenth being ratified. It has already 
been two months and we only have thirteen states. We barely won New York and we still need fifteen more?  
If Susan B. Anthony had a change of heart and supported it – that could sway the country. 
 
SUSAN: You overstate my influence. 
 
FREDERICK: You are on the front page of the newspaper once a week. What you say matters. 
 
SUSAN: What I say is reported on, but what does it matter without the vote? 
 
FREDERICK: We need fifteen more states to get the Fifteenth ratified – to make the Constitution a little less 
fraudulent than it is now. We need you. 

CONTINUED... 
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SUSAN: I will support it with the addition of one word. 
“The right of citizens of the United States to vote shall not be denied or abridged on account of race, color, 
previous condition of servitude” or sex – 
That one word will make this country whole. 
 
FREDERICK: We tried for it, but – 
 
SUSAN: I tried. You did not. 
 
FREDERICK: We all tried and we all failed – the States are already voting on it. It is too late to change a single 
word. And if we continue this feud, the AERA will be ripped apart and the ratification of the Fifteenth will be 
thrown into further jeopardy. 
 
SUSAN: Surely, you know what strings to pull in congress to make it happen – and with your crony Ulysses in 
the White House intimidating legislators like he’s still on the battlefield – 
 
FREDERICK: He is not my crony. 
 
SUSAN: Oh, that is right, how could he be? He failed to come through with a cabinet appointment for you. 
Take him off the list! 
 
FREDERICK: After 250 years of bondage, the vote is within reach of the Black man – we must take it. 
 
SUSAN: We women stood beside you throughout the Civil War. We put aside our needs because the need to 
end slavery was greater. 
 
FREDERICK: And we are beyond grateful. 
 
SUSAN: You could not have done it without us! 
And now you want to leave us behind? 
The wording of the amendment is vague and flawed. It states that the right to vote “shall not be denied or 
abridged.” Why does it not protect the right? 
You have been in politics longer than I. You know when someone says, “it shall not be denied or abridged,” 
the first order of business will be denying and abridging. 
 
FREDERICK: It is the language we could get. 
 
SUSAN: The Southern States are already plotting ways they could use the amendment to deny and abridge 
the Black man’s vote. 
 
FREDERICK: It is what we could get. 
It is a step in the right direction. 
Please – will you join me? 
… 
Your support would mean success. 

CONTINUED... 
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SUSAN: The only thing it would mean is that I, like you, have sacrificed my ideals. 
… 
When did you stop believing we could pass universal suffrage? 
 
FREDERICK: I still believe. 
 
SUSAN: You would not do this if you did. 
 
FREDERICK: Susan, the men of this country – the men who vote and the men in congress – are not ready for 
woman suffrage. 
 
SUSAN: Was the country ready to abolish slavery? Or for a civil war? 
How can you know if it is ready for the Black man to vote but not women? 
 
FREDERICK: What if we try for both and get neither? 
 
SUSAN: So be it. 
 
Questions for Discussion 
 

1. Look over the dialogue a second 
time. Does one character speak 
more, or do they both speak about 
the same amount? What does this 
show about the power dynamic in 
their discussion? 

2. Speakers can convince others to 
agree with them by using logical 
statements (facts and reason) and/
or emotional statements (heart-
warming or heart-wrenching imag-
es). Which tactic does Frederick 
Douglass tend to use more fre-
quently? Which tactic does Susan 
B. Anthony use more frequently? 
Why do you think each uses the tactic they do? What are the benefits and drawbacks of using each 
tactic? How does it work out for them in this scene? 

3. Listening – rather than simply waiting to respond – is crucial to productive discourse. Are the charac-
ters listening to each other? How do you know? Provide examples that support your answer. 

4. How do Anthony and Douglass demonstrate that they respect one another? How would this conver-
sation change if they did not show respect for one another? 

5. Today, Americans are divided on a number of issues such as immigration, police brutality, race, and 
women’s rights. What can we learn from the way Anthony and Douglass discuss difficult topics civilly? 
The next time you disagree with someone, what can you do to ensure the conversation stays produc-
tive and respectful? 

Craig Zimanske—Forest Lake High School 
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Objective: The purpose of this activity is to prompt students to think about how sounds can help to shape a 
scene. Since The Agitators only has two actors, the soundscape and set will play a critical role in influencing 
the audience’s experience. In this activity, students become sound effect artists for two different scenes and 
discuss how sound effects influence the actors’ environment.  
 
Time: 45 minutes 
 
Materials: One copy of the script for each student.  
 
Procedure: Distribute copies of the scenes to each student. Choose two students to read the parts of 
Douglass and Anthony. Have the students come to the front of the room and read through the first scene 
without any sound effects. Encourage them to read with expression and enthusiasm. Take a moment to talk 
through the scene with the class and make sure everyone understands what is happening between the char-
acters. Then, assign the remainder of the class a number 1-5. Have students practice (briefly) their corre-
sponding sound effect. Remind students that as they read through the scene a second time, their sound 
effects should not overwhelm the dialogue between the characters. As the class reads through the scene a 
second time, have students perform their sound effects on the lines where their number appears. At the end 
of the scene, discuss the following questions:  
 
1. How did the scene change after sound effects were added?  
2. Would you have been able to understand the scene as well without sound? Why or why not?  
3. How does the soundscape affect the characters’ attitudes and behaviors?  
 
Repeat the exercise with the second scene.  
 
Additional discussion questions: 
1. How do the scenes reveal different aspects of Douglass’ and Anthony’s personalities?  
2. What do the scenes reveal about their friendship and their individual goals?  
3. Why does Douglass try to avoid talking to Anthony in each scene? Why does she persist?  
 
Extension activities: 
1. Have students draw what the set might look like for each scene. How might a set designer create visual 
cues to indicate the actors are at a baseball game and train station?  
2. Instead of having students verbally make sound effects, have them look up sound effects on Youtube and 
play them during the scene on their individual devices.  

 
 
 
 
Adapted from Shakespeare Set Free.  
 

 

Scenes to Read Aloud: 
Creating Soundscapes 
 

CONTINUED... 
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Act One, Boston & Maine RR Station, Haymarket Square, Boston, Massachusetts, December 10, 1867 
 

SOUND EFFECTS 
1. Crowd murmuring 
2. Conductor shouting 
3. Rumbling train 
4. Train whistle 
5. Steam being released 

(There are numerous platforms and railroad tracks crisscrossing every which way. It is a 
bustling train station. FREDERICK, 49, rushes across a platform.)  
 

SUSAN (from offstage) : Frederick! Frederick Douglass! (FREDERICK stops and looks 
around. He does not see where the voice is coming from.) Frederick Augustus Washing-
ton Bailey! (Late for his train and unable to see who is calling him, FREDERICK continues 
down the platform. SUSAN, now 47, rushes onto a parallel platform.)  
 

SUSAN: Frederick! (She takes a newspaper and throws it at FREDERICK.)  
Fred!  
 

FREDERICK: Hallo there, Friend Susan! (Throughout the entire scene, they have to shout 
to be heard by each other.) 
 

SUSAN: Where are you off to?  
 

FREDERICK: Westborough. And you?  
 

SUSAN: Hartford. How long have you been in Boston?  
 

FREDERICK: What?  
 

SUSAN: What are you doing in Boston?  
 
FREDERICK: What?  
 
SUSAN: I will come over. (SUSAN steps down onto the tracks.)  
 

FREDERICK: It is not safe to cross the tracks!  
 

1, 2, 3, 4, 5 
 

 

 

 

 

 

 
 
1, 5 
 

 

 

 

 

1, 3, 5 
 

 

 

 

 

 

 

CONTINUED... 
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SUSAN: I am not afraid of trains.  
(The rumbling of a train approaching. SUSAN retreats back to her platform.  
The sound is deafening. They wait for it to pass.)  
I will use the stairs.  
 

FREDERICK: Are you with George Francis Train?  
 

SUSAN: Yes, and Elizabeth. They are minutes behind me. We lectured here last night. 
Hartford is tonight. Where does your train terminate?  
 

FREDERICK: Albany.  
 

SUSAN: I will change my ticket and go with you to Westborough, then transfer to the 
New Haven line in Springfield.  
 

FREDERICK: It is about to depart –  
 

SUSAN: But we have much to discuss.  
 

FREDERICK: I know – and I apologize I have not yet answered your letters – but this lec-
ture tour has been grueling.  
 

SUSAN (finally saying what she has wanted to say): We needed you in Kansas. We need-
ed you and you knew we did.  
 

FREDERICK: This is not a conversation for a train station.  
 

SUSAN: If we had had the full backing of the AERA in Kansas – if you had not let Wendell 
Phillips cut off our funding  
 

FREDERICK: I have no say in funding.  
 

SUSAN: If you had come with us, your voice would have made the difference.  
 

FREDERICK: My voice was needed here, too. I cannot be two places at once.  

 

2, 4, 5 
 

 
1 
 

 

 

 

 

 

 

2, 4 
 

 

 

2, 4 
 

 

 

3, 5 
 

 

 

 

 

 

2, 4 
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(FREDERICK starts to exit, SUSAN follows him from the parallel platform.)  
 

SUSAN: Stop! You owe me thirty seconds! (FREDERICK stops.) This country is being recon-
structed – as we speak. People are ready for change. All blacks – all women – together. 
Equal Rights for All. We could have passed both referendums in Kansas if –  
 

FREDERICK: Both were soundly defeated –  
 

SUSAN: Because the Republicans betrayed us! We had no support – no money –  
 

FREDERICK: Is that why you turned to a racist for funding? George Francis Train is a racist 
and a bigot. “Women first and the Negro last” – that is his slogan. Why are you and Eliza-
beth lecturing with him?  
 

SUSAN: He supports woman suffrage. He does not speak of anything else with us.  
 

FREDERICK: Susan –  
 

SUSAN: He offered the money when no one else would.  
 

FREDERICK: He is an insult to everything we are trying to achieve.  
 

SUSAN: “I would unite with anybody to do right and with nobody to do wrong.”  
 

FREDERICK: Do not quote me to me.  
 

SUSAN: You are funded by sexists. You are funded by misogynists.  
 

FREDERICK: I must go.  
 

SUSAN: Elizabeth and I were crossing Kansas in wagons, fording streams, giving speeches 
in saw mills. Our lives were threatened. We were terrified at night. The chance of bandits 
robbing or raping or killing us was real. Never was I so driven by desperation.  
 

FREDERICK: Did anything happen?  
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SUSAN: No. But it is a miracle that nothing did. (A train whistles.) Let me change my tick-
et and ride with you to Westborough.  
 

FREDERICK: There is not time.  
(FREDERICK rushes down the platform and boards his train just as it departs.  
Its engines rev. The whistle blasts. The train leaves the station.  
They look at one another – as the distance grows between them.  
SUSAN, now alone, remains on her platform.) 
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The Executive Committee of the American Equal Rights Association 

Kate Schilling—Mounds Westonka 
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Act Two, The Commons Ball Field, City School No. 14, Rochester, New York, August 22, 1870 
 

SOUND EFFECTS 
1. Crowd murmurs 
2. The crack of a bat  
3. Crowd cheers 
4. The thump of a ball hitting a glove 
5. An umpire makes a call 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Creating a Soundscape 

CONTINUED... 

(FREDERICK, 52 years old, sits on bleachers at a baseball game. The sound of a crowd. He 
holds a small brown bag of peanuts. He takes one out, breaks the shell, and eats it.) 

  
FREDERICK: C’mon, now! C’mon, Mutuals! (FREDERICK rises to his feet. He watches the 
flight of the ball. The ball is caught. An out is recorded. FREDERICK is disappointed. All of 
the action of the ballgame occurs out over the audience, out of sight.) Nice try, Settle. 
Get ‘em next time. (FREDERICK sits back down and watches intently.) C’mon, Mutuals! 

  
(After a few moments, SUSAN, 50 years old, enters. 
She wears her red shawl. She carries her alligator purse and a newspaper. 
She sits down in the row behind FREDERICK, but not far from him. 
They do not acknowledge each other.) 

  
C’mon, now! Take a swing at least! 

  
(FREDERICK cracks a shell and eats a peanut.) 

  
(to SUSAN) 

I thought you did not know how to sit. 
  
(There is another pitch. A ball. FREDERICK leans back and holds the bag of peanuts out to 
SUSAN without looking at her. She does not take one. He continues holding the bag out. 
Eventually, he rescinds the bag. He takes one himself. He breaks open the shell and eats 
the peanuts. SUSAN puts the newspaper down next to FREDERICK.) 

  
SUSAN: What is this? (FREDERICK glances down at the newspaper. 
A foul ball screams toward FREDERICK and SUSAN. Since he was looking down at the 
newspaper, FREDERICK does not see the ball. He ducks out of the way and covers his 
head. SUSAN doesn’t move or flinch. The ball flies well over their heads. FREDERICK 
composes himself and sits back down). 
  
SUSAN: I repeat: what is this? 
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FREDERICK: That looks like the most recent edition of The New National Era. The finest 
black publication in America. 
  
(SUSAN points to a particular article.) 

  
SUSAN: But what is this? 

  
(FREDERICK shells a peanut, eats it. He looks more closely at the newspaper.) 

  
FREDERICK: That is an editorial about the woman suffrage movement. 
  
SUSAN: And you wrote it? 

  
FREDERICK: I did. 
  
SUSAN: Is this an apology? 

  
FREDERICK: An apology? No. It is the next step. (There is a swing and a miss.) 

Good swing! Don’t go down easy! 

  
SUSAN: We have not spoken in over a year and then this? 

  
FREDERICK: My door has been open. 
  
SUSAN: This is one of the most brilliant arguments I have ever read in favor of women 
gaining the ballot. 
  
FREDERICK: Then why do you sound upset? 

  
SUSAN: Where was the man who wrote this last year – when we needed him? 

  
FREDERICK: We are at a ballgame, Susan. Charles is on deck. We can talk of this another 
day. 
  
SUSAN: The AERA would not have been ripped apart if – 

  
FREDERICK: I am happy you are here. I am happy you have broken your silence to me – 
but take a moment to look at the miraculous sight before us. My son is member of the 
Washington D.C. Mutuals – and here they are – playing a game against the Rochesters. 
White men and black men playing baseball together. Half the town is here. The car- 
riages are blocking University Avenue. A barbershop quartet is roaming about. What a 
sight! The entire team is spending the night with us tonight. It will be bedlam. Anna in-
sisted on staying home to prepare supper and ready the linens. I pleaded with her to 
come – to no avail. (An out is recorded.) And now Charles is up. (FREDERICK stands.) 
C’mon, Charles! C’mon, son! 
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SUSAN (reading from the editorial): “A despotism is no less a despotism because the 
reigning despot may be a wise and good man.” 

  
FREDERICK: You want to talk about this now? Fine – let us talk about this now. 
Women cannot be represented by men. Women must have self-definition. Self-
direction. Self-representation. “No man is good enough to govern any woman without 
her consent.” 

  
SUSAN: Are you quoting me to me? 

  
FREDERICK I am. You and Elizabeth must be the generals. I will fall into the ranks behind 
you. Anytime you need me to speak – anytime you need me to write an editorial – I am 
at your disposal. 
  
SUSAN: You feel guilty. 
  
FREDERICK: No. I will never apologize for black men getting the right to vote. 
But since it happened, I –I see anew. I can see that, as long as I was disenfranchised, my 
fight came first. 
But now? I wake up in the morning and the first thing I ask myself is: “How can I agitate 
today to help women gain the ballot?” I am your soldier. There is no greater cause to 
me now. Would you like my help or not? 

  
(SUSAN can hardly believe her ears. 
FREDERICK holds the bag of peanuts out to her again. 
Beat. 
She takes a peanut. 
The crack of the bat. A foul ball. 
He takes a peanut. 
They crack open their peanuts. 
They chew.) 
  

(SUSAN moves down a row and sits in the same row as FREDERICK. 
The sound of the ball hitting the catcher’s mitt.) 
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Kate Schilling—Mounds Westonka Public School  

Frederick Douglass’s honorary membership certificate 

to the Mutual’ s Baseball Club 
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Post-Show Discussion Questions 
 

Post-Viewing Discussion Questions 
 
Thematic Questions 
 

1. Early in the play, Anthony says, “I do not know how to sit.” This is a recurring statement throughout 
the play, and in fact, we rarely see her sit down. What does this show us about Anthony’s character?  
 

2. How would you define Douglass and Anthony’s relationship? Are they friends? Allies? Rivals? What 
events in the play shape your understanding of their relationship dynamic?  
 

3. How does the play highlight the similarities between the struggles of women and Black Americans? 
How do they differ? How do these movements support one another? How do they interfere with one 
another?  
 

4. The issues of women’s rights and Black rights have not yet been resolved in our country. How do you 
see these issues alive in the world today? How do they impact you and those around you?  
 

5. Douglass says, “It is always the right time to speak out against injustice!” What injustices are occurring 
in our world today and how can we resolve them?  
 

6. How can anger and disappointment in unjust laws turn into action? 
 

7. What does it mean to resist? How do we see resistance in our country today?  
 

8. In what ways do you make your voice heard as a teenager?  
 

9. Is it acceptable to compromise your values in order to achieve something good? If so, when? Why? 
 

10. Both characters show incredible bravery in the face of hatred. What causes are you willing to stand up 
for, even when it feels risky?  
 

11. How do you try to connect with others who have different beliefs than you have? How do you over-
come differences with others?  

 
Production Questions 
 

12. How is a two character play different from shows you have seen in the past? How did the small cast 
affect the pacing of the play? The staging?  

 
13. How did the sound cues establish a sense of place in the play?  
 
 CONTINUED... 
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14.How did light shape the space and set the mood of the play? What role did lighting play in the story-
telling of the play?  

 
15. The play takes place between 1849 and 1895, so the characters age 46 years over the course of the 

play. How did the costumes, makeup, and set indicate a progression of time throughout the play?  
 

16. The Agitators is about historical figures in the last half of the 19th Century. Why do you think Mat 
Smart wrote this play in 2017? How does the message of the play resonate today?  

 
 

Post-Show Discussion Questions 

Craig Zimanski—Forest Lake High School 

Frederick Douglass and grandson, Joseph Douglass, a nationally renown violinist 



www.parksquaretheatre.org  |  page 32 

Educational Programs at Park Square Theatre are Funded in Part by:  
 

Fred C. & Katherine B. Anderson Foundation, Hugh J. Andersen Foundation, Lillian Wright 
& C. Emil Berglund Foundation, Harlan Boss Foundation for the Arts, Deluxe Corporation 
Foundation, Ecolab, Walter McCarthy and Clara Ueland (through the Greystone 
Foundation), Hubbard Broadcasting Foundation, Margaret H. and James E. Kelley 
Foundation, Minnesota State Arts Board*, RBC Wealth Management, Securian Foundation, 
Target Foundation, Travelers Foundation and Xcel Energy Foundation. 

To Our Teachers, 
 
Thank you for giving the gift of 
theatre to your students, and 
the gift of your students to our 
theatre. 
 
Yours sincerely, 
The Staff at Park Square Theatre 
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